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CIVIL RIGHTS ACT OF 1964

Title VI of the Civil Rights Act of 1964 states, "No person in the
United States shall, on the ground of race, color or national origin,
be excluded from participation in, be denied the benefite of, or be
subject to discrimination under any program or activity receiving
Federal financial assistance.” Migrant programs under Title I of

the Elementary and Secondary Education Act, like every other activity
receiving financial assistance from the U. S. Office of Education,
must ke operated in compliance with the law, and with the rules, re-
gulations and orders thereunder issued by the Secretary of Health,
Eduzation, and Welfare and signed by the President to implement them.
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. A

MIGRANT EDUCATION LEGISLATION
Public Law 89-10

Amendment to Title I
Elementary and Secondary Education Act of 1965

Public Law 89-750

Related Amendments
Public Law 90-247
Public Law 91-230

This publication was funded under Title I, ESEA, Public Law 89-10, as
amended.
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FOREWORD

Information contained in this revised handbook will provide answers to
many of the questions pertaining to the administration of migrant edu-
cation prcjects. A1l of the local educational agency personnel who
have a responsibility in the local migrant project should become famil-
iar with this material and make use of it during the design, develop-
ment, implementation and evaluation of the project.

Since the migrant education programs are funded through an amendment to
ESEA Title I, many of the same policies and guidelines pertaining to
educational programs for educationally deprived children also apply to
the migrant programs. For this reason, each person with administrative
responsibilities in the migrant program shouid also be familiar with
the contents of the 1969 revision of Directions for Title I, Elemen-
tary and Secondary Education Act of 1965, prepared by the North Caro-
Tina State Department of Public Instruction.

Because this handbook cannrot possibly anticipate or answer all the
questions that relate to migrant education programs, the State Migrant
Education staff is available at all times to answer questions as they
arise, and to provide whatever assistance that is necessary to the
local educational agencies at any phase of théir migrant project.

Since it is difficult for this handbook to be totally inclusive, sev-
eral blank pages have been included at the end to put any individual
notes or additional information which may come out throughout the year.

Appreciation is expressed to the following for their help in reviewinj
this manuscript in its planning stages: Harold Webb and his Compensa-
tory Education staff; Arch Manning, Consultant in Migrant Education;
the Migrant Branch of the U. S. Office of Education; the Record Trans-
fer staff at Little Rock; and the local education agency personnel.

Special appreciation is expressed to Y. A. Taylor, Consultant in Mi-
grant Education, for his work in preparing the material in this hand-
bonk for publication; William Pilegge for contributing the Fiscal Chap-
ter; Margaret Ann Porter for editing the manuscript and putting it in
its final form; and E11ie Wren for typing, assembling and binding the
finished product.

Robert E. Youngblood, Director
Migrant Education Program

Revised, March, 1972
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"It INTRODUCTION

THE ATLANTIC COAST MIGRANT STREAM

A knowledge of the historical beg‘nnings of the migratory labor system
in our country will foster an understanding and respect that are essen-
tial for working effectively with the children of migratory laborers.
Migration from one farm to another and from one state to another in
quest of employment has its roots in the labor system which developed
in the South prior to the Civil War. Under the slave system, the dom-
inant planter class invested the wealth acquired from the land in more
land and more slaves while at the same time generally opposing property
taxation for the general welfare and universal public education. After
the Civil War the Tandowners had vast areas of land but no labor supply,
while the labor force had no skills which would allow them to enter in-
to the limited industrial enterprises of the region. This situation
gave rise to the system known as sharecropping. Under the sharecropper
system, the financial returns are marginal, and it is practically im-
possible for the sharecropper to rise above the bare subsistence level.

During the Great Depression years of the 1930's, farming interests in
Florida began to cuitivate winter vegetables and sugar cane. A person
willing to work for one dollar per day might find employment in the
fields, and many unskilled laborers from the surrounding states made
their way into Florida. During periods of low employment, farm work-
ers began to move northward from Florida along the Atlantic Coast,
seeking employment as they moved. This movement developed into a
cycle, moving from south to north during the spring and summer and
north to south during the fall and winter. It also gave rise to the
expression "on the season" which is commonly used by the Atlantic
Coast migrant to denote that he is engaged in seasonal farm work.

Following the end of World War II, large numbers of servicemen returned
to their homes and joined the labor force. At the same time there was
a decline in defense jobs as industry began retooli- for a peacetime
economy. These factors brought about an increase in che number of
migrant farm laborers in the Atlantic Coast Migrant Stream, as un-
swilled workers with limited education were unable to find employment,
except in agriculture.

MIGRANTS IN NORTH CAROLINA

Many of the mainstream migrants who come to North Carolina “"on the
season” are recruited in Florida. They consider Florida their home

base and return there after the end of the harvest seasons in the north-
ern states. In addition to Florida, North Carolina's other principal
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sources of interstate farm workers are Mississippi, South Carolina,
Virginia and Alabama. Generally, the stream of migrants flows north-
ward in the spring and southward in the fall; however, the southward
movement of some labor crews from Virginia to North Carolina during
the summer months indicates that there are exceptions to the general
pattern. Also, many workers engaged in migratory agricultural labo:
follow the crops from farm to farm and county to county within North
Carolina and never leave the State. There is an increasing number of
these intrastate migrants in North Carolina each year because of the
emphasis on full use of local workers by promoting the organization
of crews with their own transportation. This makes it possible to
offer employment to many additional seasonal workers who had formerly
been unemployed, since they are attracted by the offer of transportation

frow their homes to the jobs and the opportunity to return home at night.

The number of workers available from North Carolina to work in other
states has declined due to more job opportunities in the State. North
Carolina does, however, supply labor to Florida's citrus and vegetable
growers during the winter months, and the State also has an interna-
tional agreement with the Canadian Department of Manpower and Immigra-
tion to furnish workers for the Canadian tobacco harvest. A table in
the Appendix states the number of both intrastate and interstate mi-
¢grants used to harvest the specific crops in North Carolina, the states
from which the migrants come, the acreage harvested, and the period of
activity.

THE HARVEST

Because of the climatic and soil conditions in North Carolina, there
is a variety of agricultural crops produced on a commercial scale.
These are the crops which are harvested by migrant labor and include
tobacco, the State's major crop, cucumbers, beans, potatoes, cabbage,
tomatoes, sweet corn, apples, sweet potatoes, peppers, blueberries,
strawberries, peanuts, turnips, collards, and gladiolus. A table in
the Appendix indicates the commercial crops grown in each of the coun-
ties having migrant education projects. Vast acreages of land is be-
ing developed in eastern North Carolina which is expected to greatly
increase production of corn, soybeans and mixed vegetables.

Mechanization has taken place in several crops, mainly white potatoes,
cotton, peanuts, corn, small grain and soybeans. The percent of mechan-
ization varies from area to area. The harvesting of peanuts has been
mechanized about 95%; cotton mechanization statewide is about 85%; and
corn, soybeans and small grain were totally mechanized in the commercial
. growing areas. Little mechanization has taken place in the mixed vege-
table harvest since they are harvested primarily for the fresh market.
The use of mechanical tobacco stitching machines continues to increase,
eliminating more barn workers. Mechanical tobacco primers have been
operated on an experimental basis, and complete mechanization of tciacco
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harvest is expected in the next several years.

Field workers in the potato harvest have been almost totally displaced
by mechanization since growers have fcund the use of machines more eco-
nomical than hand labor. There has also been an increase in the use
of mechanical blueberry pickers;.however, the need for hand pickers con-
tinues to be great.

— -

Farming is North Carolina's greatest industry. Farmland covers nearly
half of the State, providing $1.5 billion in income to the State's econ-
omy; and the sale of crcps accounts for 55% of the State's farm income.
This indicates how important the migrant's job is. Without him, the
grower could not surviv.. In turn, however, the migrants need the har-
vest, whatever the pay, whatever the working conditions.

MIGRANT CHILDREN IN NORTH CAROLINA

Since the passage in 1966 of the amendment to the Elementary and Secon-
dary Education Act providing for improved educational opportunities for
the children of migratory farm workers, there has been an increasing
number of these children enrolled in educational programs withi. the
State. In 1967, there were 548 children enrolled in the Stats's migrant
program. In 1968 the number increased to 941; in 1969 thers were i,050;
in 1970 there were approximately 2,500; and in 1971 there w.$ an esti-
mated 3,000. In 1972 it is anticipated that 6,000 children will bene-
fit from the migrant education program in North Carolina. Accordingly,
fis$a1 allocations have increased from $187,000 in 1967 to $1,240,000

in 1972.

A study of the migrant children served in the State of North Carolina
during the summer season of 1971 indicates that of the 3,000 children
enrolled in educational programs, more than half of them were inter-
state migrants. Approximately one-fourth of the children were intra-
state migrants and the remainder were served under the five-year eli-
gibility provision.

Approximately 90% of the migrant children served in North Carolina are
black. The remainder are white and American Indian. English is the
native language of most of the children, but approximately 5% speak
only Spanish or use English as a second language.

As a result of migration, cultural background, and physical environment,
migrant children share many of the following characteristics:

They are subject to a marked increase in fears in starting school.
They are able to achieve satisfactorily when their special needs are
met.

They are shy and may feel unaccepted.

ERIC v
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They are subject to more classroom tensions and pressures than the
average student.

They generally come from a matriarchal culture.

Their concepts are limited because learning experiences at home have
been restricted.

Their educational programs have had 1ittle or no continuity.

They are absent frequently, often because of lack of proper food and
clothing:

Their access to dental and medical services is limited.

Their attendance in school is frequently interrupted because their
parents move on to other crop harvests.

They have experienced little success.

Tneir needs for perscnal and vocational guidance are seldom met.
Their concepts of the value of learning are undeveloped.

They are two or more years educationally retarded due to their 1imited
knowledge of English or to absence from school.

Their readiness for reading will come only after they have acquired -
the oral vocabulary. .

Teachers lack an understanding of their historical and cultural back-
ground.

Their school and health records may not be transferred from one school
to another.

They have little opportunity for remedial instruction taught by reme-
dial teachers.

They seldom finish the eighth grade and rarely finish high school.
They lack experiences necessary for success in the classroom.

They are often mature in the areas of travel and adult association,
Their concept of sex and sex roles may differ from middle-class values.
Their families' incomes are very low.

They contribute to the family income at an early age.

They live in overcrowded, inadequate housing.

They have 1ittle opportunity for preschool educational experiences.

ERIC 12
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II'|  THE FEDERAL PROGRAM

LEGISLATION AFFECTING MIGRANTS

The piight of migrant farm workers has been recognized for a long time,
but it was not until recently that they were given consideration in
federal legislation. Some of the more important milestones in this
legislation are:

1. Crew Leaders Regietration Act of 1963. This act requires that
crew leaders register with the Farm Placement Service of the Em-
ployment Security Commission.

2. Economic Opportunity Aet of 1963. Title III B of this act pro-
vides for education for migrants and seasonal farm workews and
day care for their children.

3. Migrant Health Aet (Public Law 87-962). This act provides for
health services for migratory agricultural workers and their
families.

4. Fair Labor Standards Aet of 1963. As amended in 1967, minimum
wage provisions of this act are extended to migratory farm workers.

5. 1968 Housing Aet for Agriaulturai Workers. This act sets minimum
standards for housing to be used by migratory laborers.

bility to participate in programs for migratory children funded
under P. L. 85-750 was modified by the five-year provision of
Public Law 90 247,

7. Carry-over of Funds (Public Law 91-230). This act authorizes the
carry-over ¢f funds, approved for a State migrant program from the
year in whi.h they were allocated to the next succeeding fiscal
year.

8. Elementary and Secondary Education Act. A 1966 amendment to this
act (Public Law 89-750) provides for educational programs for
migratory children of migratory agricultural workers.

Public Law 89-750

A legislative mandate for migrant educators is contained in this law
as follows:

"To establish programs and projects designed to meet the special

l 6. Five-year Eligibility Provision of 1968. The definition of eligi-
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educational needs of migratory children of migratory agricultural "i
workers and to coordinate these programs and projects with similar -
programs in other States."

This law provides grants to the State Educational Agency: "The méximum
total of grants which shall be available for use in any State for any
fiscal year shall be an amount equal to the Federal percentage of the
average per pupil expenditure in the United States multiplied by (A)
the estimated number of such migratory chiidren aged five to seventeen,
inclusive, who reside in the State full time, and (B) the full-time
equivalent of the estimated number of such migratory children aged

five to seventeen, inclusive, who reside in the State part time, as
determined by the Commissioner in accordance with regulations."

"A State educational agency or a combination of such agencies may apply
for a grant for any fiscal year under this title to establish or improve,
either directly or through local educational agencies, programs of edu-
cation for migratory children of migratory agricultural workers. The
Commissioner may approve such an application only upon his determination--

(A) that payments will be used for programs and projects (includ-
ing the acquisition of equipment and where necessary the con-
struction of school facilities) which are designed to meet
the special educational needs of migratory ¢’ :>dren of migr--
tory agricultural workers, and to coordinate these programs
and projects with similar programs and projects in other States,
including the transmittal of pertinent information with respect
to school records ¢f such children;

(B) that in planning and carrying out programs and projects there
has been and will be appropriate coordination with programs
administered under Part B of Title III of the Economic Oppor-
tunity Act of 1964; and

(C) that such programs and projects will be administered and
carried out in a manner consistent with the basic objectives...
[of the program as set forth in the act]."

The act also provides that "the Commissioner shall not finally dis-
approve an application of a State educational agency under this para-
graph except after reasonable notice and opportunity for a hearing to
the State educational agency...if the Conmissioner determines that a
State is unable or unwilling to conduct educational programs for mi-
gratory children of migratory agricultural workers, or that it would
result in more efficient and economic administration, or that it would
add substantially to the welfare or educational attainment of such
children, he may make special arrangements with other public or non-
profit private agencies to carry out the purposes of this subsection
in one or more States, and for this purpose he may set aside on an
equitable basis and use all or part of the maximum total of grants
available for such State or States."




DEFINITION OF A MIGRATOURY CHILD

For purposes of identifying eligible pa-~ticipants in projects for mi-

grant children, "Title I Program Information Guide #28" issued by the

U. S. Office of Education states that "a migratory child of a migra- {
tory agricultural worker is a child who has moved from one school dis-

trict to another during the past year with a parent or guardian who

was seeking or acquiring employment in agriculture including related

food processing activities such as canning."

In order to provide consistency in the identification of migrant chil-
dren, the following definitions from the Advisory Statement on Defini-
tions of Migratory Children released by the Migrant Branch of the U,
S. Office of Education on January 13, 1972, shall be applied by all
states:

Interstate Migrant

A child who has moved with a parent or guardian within the past year
across state boundaries in order that a parent, guardian or member of
his immediate famiTy might secure temporary or seasonal employment in
agriculture or in related food processing activities. The term refers
to adchild who is expected to continue to migrate with his parent or
guardian.

Intrastate Migrant

A child who has moved with a parent or guardian within the past year
across school district boundaries within a state in order that a par-
ent, guardian or member of his immediate family might secure temporary
or seasonal employment in agriculture or in related food processing
activities.

Formerly Migratory (Five Year Migrants)

A child who has been an interstate or intrastate migrant as defined
above but who along with his parent or guardian has ceased to migrate
within the Tast five years and now resides in an area in which a pro-
gram for migratory children is to be provided.

Since State priorities under Public Law 89-750 are directed to pro-
grams for interstate and intrastate migratory children who are depriv-
ed the opportunity of a full school term, projects under this law can
not be designed and funded for children in the five-year eligibility
category. It should be emphasized that the only purpose of extend-
ing the eligibility period for five years is to admit former migra=
tory children, with the concurrence of their parents, into an estab-
Lished program and to provide children already in the program with
continued services after they have ceased to migrate. In no case
shall the extended period of eligibility exceed five years.

ERIC | 15
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The amendment extending the period of eligibility requires the "con- a1
currence of his parents" if a child is to be continued as a migratory

child. Therefore, the parents of formerly migrant children should be -5
sufficiently involved in their children's activities under ESEA Title i

1 that they are prepared to respond to an inquiry as to whether or
not their children should continue to receive services designed to
meet the special educational need: of migrant childrun.

In accordance to the legalities stated below, migratory children may

be enrolled in educational programs from kindergarten through high 1
school graduation. The federal law requires that the migrant program \
be operated within the indiviaual states in conformance with applica-

ble state laws. North Carolina's General Statute 175-1 provides for -
free public education for every person between the ages of six and %
twenty-one years of age and to every other person twenty-one years of -t
age and over who has not completed a standard high school course of .
study. General Statute 115-162 allows a child five years of age to 3
enroll in a kindergarten. -

¢ it g

CONTRACTS FOR STUDIES AND SURVEYS

A complete narrative description of proposed contracts for studies
and surveys rust be submitted to the U. S. Office of Education on the
appropriate form by the State Educational Agency. These contracts
must have prior approval from the U. S. Commissioner of Education be-
fore they can be approved and funded. The LEA cannot enter into euch
contracts.
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III | THE STATE PROGRAM

ADMINISTRATION

Public Law 89-750 provides that the State Migrant Program be funded
on the basis of the estimated number of migratory children, aged five
through seventeen, who reside full time within the state, and the full-
time equivalent of the estimated number of migratory children through
seventeen who reside within the state part time, as determined by the
U. S. Commissioner of Education. A select committee of State Direc-
tors of Migrant Education has recommended to the Commissioner that
data from the Uniform Migrant Student Record Transfer System be used
in estimating the number of migrants residing in the several states,
and that this information be used as the basis for allocating funds
for migrant education programs.

The State educational agency submits its State Plan for Migrant Edu-
cation and application for funds to the U. S. Office of Education.
Approval of the Plan is the responsibility of the Office of Education,
but the responsibility for the administration of the program rests
with the State, and specifically with the Migrant Education Section

of the Division of Compensatory Education, Department of Public
Instruction.

OBJECTIVES OF THE STATE PROGRAM

The basic objectives of the migrant program based upon the identified
needs of the migrants are established at the State level. Local edu-
cational units should plan their programs using objectives which are
in harmony with those of the State, as follows:

Instructional Services

1. Provide the opportunity for each migrant child to improve commu-
nications skills necessary for varyirg situations.

2. Provide the migrant child with preschool and kindergarten expe-
riences geared to his psychological and physiological develop-
ment that will prepare him to function successfully.

3. Provide specially designed programs in the academic disciplines
(Language Arts, Math, Social Studies, and other academic endeav-
ors) that will increase the migrant child's capabilities to func-
tion on a level concomitant with his potential.

4. Provide specially designed activities which will increase the
migrant child's social growth, positive self-concept and group
interaction skills.

Aruitoxt provided by Eic:
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5. Provide programs that will improve the academic skill, pre-vo-
cational orientation, and vocational skill training for older
migrant children.

6. Implement programs, utilizing every available Federal, State
and local resource through coordinated funding in order to im-
prove mutual understanding and appreciation of cultural differ-
ences among children.

Supportive Services

7. Develop in each program a component of interstate and intrastate
communications for exchange of student records, methods, concepts,
and materials to assure that sequence and continuity will be an
inherent part of the migrant child's total educational program.

8. Develop communications involving the school, the community and
its agencies, and the target group to insure coordination of all
available resources for the benefit of migrant children.

9. Provide for the migrant child's physical and mental well being
by including dental, medical, nutritional, and psychological
services.

10. Provide a program of home-school coordination which establishes
relationships between the project staff and the clientele ser-
ved in order to improve the effectiveness of migrant programs
and the process of parental reinforcement of student effort.

11. Increase staff self-awareness of their personal biases and possi-
ble prejudices, and upgrade their skills for teaching migrant
children by conducting inservice and preservice workshops.

PRIORITIES OF THE STATE PROGRAM

The priorities of the State Migrant Education Program are listed in
order as follows:

1.  Summer Programs for Interstatz and Intrastate Migrants

Summer school programs for school-age migrant children have first
priority in the migrant education program. These are generally
less restricted to a predetermined curriculum and attempt to
utilize an experienced-based, non-textbook approach to learning.
Most of the programs are operated as separate projects with mi-
grant education funds as their primary source of support. Even
in these projects, however, the programs should be planned so
that there is coordination of efforts by the agencies providing
supporting services to migrant families. A summer program may
serve migrant children exclusively if it is the only summer pro-
gram in the district, or it may be integrated with some other
summer school program (ESEA Title I or local district program)
operated in the school. Integrating the migrant program with
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other programs in the school is encouraged because services can
be coordinated and the social isolation of the migrant child is
eliminacad to some degree through the contacts with non-migrant:
peers at the same time that efforts are being made to meet his
educational needs.

Regular School Term Programs for Interstate and Intrastate Migrants

Migrant children enrolled in school during the regular school
year should benefit from all appropriate activities in the school
program, regardless of the source of financial support. Migrant
education funds may be used by those school administrative units
operating a migrant education project to supplement and extend
the services to migrant children which are not provided through
other sources of funding. These extended services may take the
form of extra personnel -- classroon aides, reading, counseiing,
speech or other specialists -- who work directly with the migrant
children or free the teacher to work with them. State priorities
will determine the amount of funds available for regular school
term projects. As has been stated, these funds cannot be used

to supplant other sources of financial support.

Migrant Student Recorc Transfer System

One of the requirements of the Public Law 89-750 is that applica-
tions for migrant program grants contain provisions for coordina-
ting the program with similar programs in other states, including
the transmittal of school records of migrant children. In order
to provide speed and uniformity in transferring student informa-
tion on an interstate basis, the National Migrant Student Record
Transfer System was developed. It is based in Little Rock, Ar-
kansas, with teletype terminals serving each of the 48 coopera-
ting states. The teletype terminals in North Carolina are lo-
cated at the Migrant Education Center in Grifton.

Staff Development Activities

Staff development activities and in-service education opportuni-
ties are provided as a part of the State migrant program. In
addition to those activities available at colleges, universities
and other educational institutions, the Migrant Education Center
at Grifton has facilities for conducting workshops and seminars
for groups of thirty or less. Information relating to specific
staff development conferences, workshops and institutes is sent
to all local project directors in time for local teachers, aides
and supporting personnel to make arrangements for attendance.
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5. Migrant Education Center

The State Migrant staff has developed a Center at Grifton, North
Carolina, which serves as a satellite unit of the State Office
and carries out some Jf the details of the statewide program for
migrant children. Among its resources are facilities for staff
development activities, headquarters for the mobile vocational
educationai units and the housing of the teletype terminals for
the Record Transfer System. These are all explained in this
section. In addition, the Center houses an excellent collection
of instructional films and filmstrips, available on a loan basis
to any school in North Carolina which enrolls migrant children.
To assist schools in obtaining these instructional aides, film
catelogs and up-to-date lists of resources and order forms are
available from the Center. Requests for films should be re-
ceived at the Center five days prior to the date they are to be
used. The personnel at the Center will mail the materials in
time for their scheduled use, and return postage will be paid

by the Center.

6. Mobile Vocational Instruction Program

The State operates two mobile classroom units which are designed
and equipped to teach automotive engine tune-up fundamentals.
These trailers may be moved from one school to another where
they can be hooked up to a 220: volt power source. Each unit i}
equipped to accommodate a class of ten and, on the basis of five
classes per day, will accommodate fifty students at one time.
The course is thirty hours long. The instructor travels with
the unit and is paid tnrough the State migrant project.

Any school unit having migrant students who would profit from
this type of instructional program may schedule one of the units
by contacting the Migrant Education Center, P. 0. Box 948, Grif-
ton, North Carolina 919/524-5647.

7. Services for Students Eligible Under the Formerly Migratory Pro-
vision (Five-year E1191b{?1t1M1grant)

The services for children under the five-year eligibility pro-
visions provided through the Migrant Education Program have the
lTowest priority. These services are provided to children who
were once migratory but who have since settled in a community
and are no longer following the crops. These children partici-
pate in services provided for migratory children for a period
of five years, with written consent of their parents. However,
programs can neither be planned nor funded on the basis of the
number of children eligible to participate under the five-year
eligibility provision.
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l TYPES OF PROGRAMS OPERATED IN THE STATE

Comprehensive

Comprehensive programs are those conducted for prekindergarten through
the secondary levels. Such a program was conducted in Camden County
during the summer of 1971. There were two distinct components in the
program, one for preschool and elementary school children conducted
during the day, and one for secondary school pupils conducted in the
evenings. In the ungraded elementary school program, operated from
8:15 a.m. to 5:00 p.m., team planning and team teaching were used

and progrem content was developed around high interest subjects with
as much individualized instruction as possible being provided. Ap-
propriate films, filmstrips and programmed materials were used which
provided learning activities in language arts, mathematics, health,
physical education, music and art. Food services in the program in-
cluded breakfast, a morning snack, lunch and an evening snack. Health
services were coordinated by a nurse, and medical and dental examina-
tions were given to each program participant. Treatment was provided
as needed. Social services were provided through a staff of qualified
counselors and social workers, and visits were made to homes, fields,
grading sheds and farm labor offices. Parental interest and involve-
ment were secured and good home-school relations were promoted.

The secondary schoo! program was a vocational program conducted from
7:30 to 9:30 in the evenings, so that work in the fields was not in-
terrupted. Subjects included woodworking, auto mechanics, welding,
sewing, cooking, first aid and personal grooming. An evening meal
was provided, and the students received the same kinds of health and
social services as the elementary school children.

Preschool and Elementary

Preschool and elementary programs constitute the bulk of the migrant
projects in North Carolina. The Pasquotank County 1971 summer
migrant project was an example of this kind of program, with an en-
rollment of 129 children. The children were assigned to classrooms
on the basis of age but were also grouped according to interests into
groups small enough for individual atilities to be considered. Aides
were used to maximum benefit for small groupings. A variety of learn-
ing centers were established to encourage independent work and to
allow as much individualized instruction as possible. The centers
included language and listening areas; a library; a post office; a
supermarket; housekeeping areas; an art area; and an educational toy
play area. The children were given a number of options for each
planned goal and thus were allowed as much freedom as possible to
participate in choosing their activities. In this respect, the abil-
ity of each individual was taken into consideration in daily lesson
planning. In addition to classroom activities, a health and physical
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education program was provided for each child everyday by a qualivied
instructor. Breakfast, lunch and an afternoon snack were designed to
nrovide daily nutritional requirements. Field trips scheduled at
least twice a week were planned to provide for cultural and educa-
tional growth,

Secondary

Secondary programs are designed to provide counseling and guidance
services to secondary school age migrant youth. A program of this
type is advisable because of the large number of secondary school-
age boys and school dropouts who migrate to some areas of the state.
Pitt County's 1971 migrant program was exemplary of this project de-
sign including both a counseling service and an instructiunal program.

The classroom phase of the program was operated during the weekends
at the Chicod school. Instruction was offered in small tool carpen-
try, leather craft, ceramics, metal work, auto tune-up, welding,
music, art, first-aid, consumer education, and the legal rights of
citizens.

Each student was required to sign up for three classes and attend
them on a rotating basis as indicated by a schedule published weekly
and available to each student when he attended the program on Friday
or Saturday evening.

In the craft sessions, the boys made wristbands, pendants and belts;
in ceramics, the products included ashtrays, vases and models of ani-
mals, and in woodworking, such useful items as suitcases and small
tables. Many of the students also worked with leather, paints and
printing devices. They learned simple brush techniques and how to
care for equipment and mix colors. There was also a music program
in which the students sang and learned to play instruments. One
unique instructional phase c¢f the program acquainted the students
with procedures and techniques of banking through the cooperation of
bank officials and staff. One bank remained open on Friday evening
to allow those involved in the program an opportunity to deposit
their weekly pay. The bank officials taught the students how to
write checks, fill out forms and generally take care of their money.

The recreational program included trips to swimming pools, films, a
baseball game and a visit to the Marine Base at Cherry Point. The
boys were encouraged to utilize leisure time effectively by reading
books and using sports equipment.

The counseling aspect of the program was conducted in the afternoons
and in the evenings. A team of two staff members (one white and one
black) was responsible for the boys at ten locations and made approxi-
mately two visits per week to each location bringing health kits,
magazines, etc. to let the boys know that someone was concerned about
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them and to check to see if there were any problems. Health needs,
dental needs, psychological needs, etc., were treated on a referral

basis. Any boy who had a health problem was immediately referred to

a local public or private medical service.

Tutorial

A tutorial program is a program in which the instructor works indivi-
dually with a child or a small group, according to their special needs.
Robeson County conducted a tutorial program for migrant children dur-
ing the summer of 1971. The tutorial approach has considerable merit
and might be used in other areas. In Robeson County, 12 teachers
taught 116 children in one-hour blocks of time, three times a week.
Each instructor carried his “"classroom" in a car, often scheduling
the classes in the early morning, midday or in the late afternoon
since many of the children worked in the fields. Areas of concentra-
tion were verbal communication, reading, spelling and arithmetic, all
taught through various activities such as crossword puzzles, music
and art. Inexpensive books and supplies were left in the homes, and
students were taken to the demonstration classroom at the central
office to see films. Teachers taught health and safety by helping
children clean up yards , repair windows and screens, etc. A trip to
the USS North Carolina and the zoo was a highlight of the program.

Other

In the summer of 1971, Carteret County used a unique approach to edu-
cating migrant children. The program took place in several class-
rooms which were arranged and furnished to resemble the rooms in a
home. The "home-at-school" program design was based on the assump-
tion that the children would be happier, and thus more responsive,

in a homelike atmosphere than in regular classrooms which are asso-
ciated with failure and frustration. It was also based on the use
of interest centers ard a flexible, student-centered curriculum.

The project staff concluded the most positive aspects of the new
learning environment were that the children had more freedom of
movement and that teachers and students were more relaxed and inter-
acted on a more personal level. The teachers observed that the chil-
dren were smiling, were verbally responsive in almost all cases, and
that there was no disciplinary problem. Both groups, teachers and
students, were enthusiastic about the organization of the program, the
lack of day-to-day routine i